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Abstract 
The aim of this study to find out what kind of qualifications students should possess in the transition from preschool to 
primary school and the views of primary school teachers on this issue. The case study is the Sakarya Province and its districts 
and the sample was drawn from 205 teachers working in preschools and primary schools connected to the Ministry of 
National Education. The application was carried out in May at the end of the spring semester of the academic year 2011-
2012. In this study, a survey model was used. Public and private preschool institutions in the province of Sakarya, preschool 
teachers and primary school teachers working in primary schools were selected via a random sampling technique. Teachers 
think that they have sufficient knowledge on the transition to primary school. The first three activities that are deemed to be 
the necessary prerequisites are: readiness to reading, conceptual exercises and Turkish-language activities. Drama, science, 
nature, art are considered to be essential activities. The study collaborated with institutions as well as teachers, families, and 
children. Both preschool and primary school teachers were of the opinion that children must be able to abide by rules and 
must have potty training.  Turkey has lowered down the age to start school by six months. However, to see how long-lasting 
this effect is, some follow-up studies should be carried out at certain intervals. 
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1. Introduction 
Literature contains numerous reviews and critiques of readiness assessments and extensive discussions on the 
relation between readiness and the transition to school (Gredler, 1997; Meisels, 1987; Shepard, 1997; Shepard & 
Smith, 1986). Findings on the stability of individual differences across this period are mixed. However, 
important educational decisions for children, such as labeling, tracking, and retention, are made on the basis of 
children's performance on readiness tests (Meisels, 1999), suggesting widespread support for and confidence in 
the predictive validity of these assessments. The term “readiness” may be one of the most frequently used labels 
in discussions of early childhood education and school outcomes (Meisels, 1999). However, the term has 
differing definitions and a multitude of value-laden operationalizations, ranging from a focus on discrete child 
skills (e.g. "knows colors") to a focus on communities and opportunity (Graue, 1992a; Love, Aber, & Brooks-
Gunn, 1992), all of which lead to a variety of controversies (Meisels, 1999; Pianta & Walsh, 1996). 
 
An ecological/developmental or interactive (Graue, 1998; Love et al., 1992; Meisels, 1999; Pianta & Walsh, 
1996) view of readiness prevails in most academic and policy-focused arguments; in practice, however, 
readiness is nearly always defined in terms of children's skills or characteristics such as chronological age. In 
addition, the movement toward performance standards as a means to hold schools accountable for the progress of 
children hinges upon the assessment of skills and abilities, thereby increasing the intensity of focus on these 
elements. Thus, the constituencies most closely affected by and involved in the operationalization of readiness 
definitions (e.g., parents and teachers) tend to define the construct in terms of a child's skills, abilities, and 
dispositions. Parents typically define readiness in relation to academic skills such as knowing the alphabet and 
counting to 20 or more (U.S. Department of Education, 1993b), while teachers have generally defined readiness 
in relation to conduct and ability to follow directions (Hains, Fowler, Schwartz, Kottwitz, & Rosenkoetter, 1989; 
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Rimm-Kaufman, Pianta, & Cox, 2000) as well as being physically healthy, rested, and well nourished (Heaviside 
& Farris, 1993). Predicting children's competencies in the early school years has long been a focus of attention. 
This focus intensified in light of the first National Education Goal-- "to insure that all children enter school ready 
to learn by the Year 2000" (National Education Goals Panel, 1995)--and associated attempts to provide quality 
educational opportunities for preschool children (Boyer, 1992; Novello, 1991). 
 
Effective transition to school is a valuable contributor to children’s sense of confidence in the school setting and 
to improving children’s academic outcomes. However, traditional understandings of school entry have focused 
on children’s readiness as a set of normative characteristics, rather than on the shared processes that support the 
change experience of children and families. A shift toward considering school transition as a procedural question 
in the late 1990s and early 2000s focused on narrow approaches involving preparation of children and on school 
structural provisions such as age of entry. Such approaches support binary constructions of children and rely on 
theories that draw from Western normative understandings of child development. The alternative use of critical 
theory offers opportunities to reframe transition as a more equitable process, by drawing attention to more 
complex inter-relationships between stakeholders and more respectful power dynamics. This chapter considers 
alternate ways of thinking about transition based on critical theory.  
2.  Heading styles 
1.1. The aim of the Research: 
The aim of this study was to find out the opinions of preschool and primary school teachers as to what kind of 
prerequisite skills children must have in the transition to primary education. 
 
1.2. Sub Problems: 
1.2.1. Is there a significant difference between the activities of preschool teachers and primary school teachers 
in the classroom? 
1.2.2. What do preschool teachers and primary school teachers think about the qualifications that students 
should possess in the transition to primary education? 
3.  Tables 
In the survey section, a questionnaire was administered by the researchers of this study to 205 teachers working 
in preschool institutes in order to determine their points of view on the research topic. The content of the 
questionnaire included 12 questions aiming to discover what kind of opinions teachers have about the 
prerequisite skills that children must possess in the transition to primary school. Preschool teachers were 
compared and contrasted to primary school teachers in this regard and statistical calculations were made. 
Validity and Reliability Studies for this research was carried out in Sakarya on a scientific basis.  
Table 1.  Pre-School Teachers' Demographic Information, Related to Frequencies and Percentage Values. 
 
Pre-school Teachers Variables  F (Frequency) % (Percentage) 
Age Group 
36-48 Months 12 12 
48-60 Months 30 29 
60-72 Months 61 59 
Gender Male 7 6 Female 96 94 
Location City 54 53 Town 49 47 
Teacher’s Age 
20-30 37 35 
30-40 45 44 
40+ 21 21 
Teaching Experience 
1-10 36 35 
10-20 45 44 
20+ 22 21 
Total Teacher Number - 103 51 
 
Table 2. Primary School Teachers' Demographic Information, Related to Frequencies and Percentage Values. 
 
Primary School Teachers Variables F (Frequency) % (Percentage) 
Grade Level 
1st. Grade 10 9 
2nd. Grade 24 24 
3rd. Grade 30 29 
4th. Grade 14 14 
5th. Grade 24 24 
Gender Male 39 38 Female 63 62 
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Location City 82 81 Town 20 19 
Teacher’s Age 
20-30 11 11 
30-40 65 64 
40+ 26 25 
Teaching Experience 
1-10 20 19 
10-20 43 43 
20+ 39 38 
Total Teacher Number Total Number 102 49 
As summarized in Table I and II, both groups yielded similar statistical results for the purposes of this survey. 
 
Table 3.  Pre-School Teachers' Knowledge Levels, Collaborations and Transition Activities Frequencies and Percentage Values. 
 
Preschool Teachers Variables F (Frequency) % (Percentage) 
Knowledge Levels of Transition 
More Sufficient 12 12 
Sufficient 30 29 
Partially Sufficient 61 59 
Collaborations 
Family 45 44 
Children 27 26 
Teacher 14 14 
School Manager 7 7 
Mass Media 4 4 
Experts 3 3 
Transition Activities 
Readiness for Reading 29 28 
Linguistic Competence 19 18 
Acquisition of Conceptual 
Notions 16 15 
Family Involvement 11 11 
Drama 8 8 
Science and Nature 7 7 
Games 5 5 
Music 2 2 
Spare Time 2 2 
Art 2 2 
Self Care 2 2 
 
Table 4.  Primary School Teachers' Knowledge Levels, Collaborations and Transition Activities Frequencies and Percentage Values. 
 
Primary School Teachers Variables  F (Frequency) % (Percentage) 
Knowledge Levels of Transition 
More Sufficient 25 24 
Sufficient 53 52 
Partially Sufficient 19 19 
Insufficient 5 5 
Collaborations 
Family 45 44 
Children 22 22 
Teacher 12 12 
School Manager 11 11 
Mass Media 7 7 
Experts 5 5 
Transition Activities 
Readiness for Reading  35 34 
Linguistic Competence 22 21 
Mathematics 19 19 
Spare Time 10 10 
Music 6 6 
Art 5 5 
Drama 3 3 
Science and Nature 2 2 
As summarized in Table 3 and 4, preschool teachers have higher knowledge levels than primary school teachers. 
Both groups of teachers collaborate with families, children and other teachers. Among the transition activities 
that preschool teachers use are: readiness for reading, linguistic competence, and acquisition of conceptual 
notions. Primary school teachers use same activities but with the addition of maths, music, and art.  
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Table 5. Prerequisite Skills that Children Must Have Acquired Before the Transition into Primary School, as Reported by Preschool 
Teachers  
 
Qualifications 
F (Frequency) % (Percentage) 
5 4 3 2 1 5 4 3 2 1 
Paying Attention 56 29 12 6 - 55 28 11 6 - 
Dressing 33 63 2 5 - 32 62 2 4  
Toilet Training 55 48 - - - 53 47 - - - 
Cleaning 55 48 - - - 53 47 - - - 
Waiting in Line 46 52 - 5 - 45 51 - 4 - 
Responsibility 83 20 - - - 81 19 - - - 
Color-Shape Awareness 81 22 - - - 79 21 - - - 
Sensitivity to Nature 87 16 - - - 85 15 - - - 
Following Directions 72 31 - - - 70 30 - - - 
Emotional Expression 68 35 - - - 66 34 - - - 
Adaptation 62 41 - - - 60 40 - - - 
Obeying Rules 78 20 - 5  77 19 - 4 - 
Sitting at a Desk 42 29 24 4 4 41 28 23 4 4 
Task Completion 56 42 - 5 - 55 41 - 4 - 
Holding a Pencil 66 37 - - - 64 36 - - - 
Speaking Habit 55 48 - - - 53 47 - - - 
Communication 62 41 - - - 60 40 - - - 
Sharing Skills 42 57 2 2 - 41 55 2 2 - 
 
Table 6. Prerequisite Skills that Children Must Have Acquired Before the Transition into Primary School, as Reported by Primary School 
Teachers 
 
Qualifications 
F (Frequency) % (Percentage) 
5 4 3 2 1 5 4 3 2 1 
Paying Attention 39 39 5 14 5 38 38 5 14 5 
Dressing 63 34 5 - - 62 33 5 - - 
Toilet Training 87 15 - - - 86 14 - - - 
Cleaning 77 25 - - - 76 24 - - - 
Waiting in Line 53 40 - 9 - 52 39 9 - - 
Responsibility 87 10 5 - - 86 9 5 - - 
Color-Shape Awareness 77 25 - - - 76 24 - - - 
Sensitivity to Nature 81 17 4 - - 80 16 4 - - 
Following Directions 39 58 - 5 - 38 57 - 5 - 
Emotional Expression 48 44 5 5 - 47 43 5 5  
Adaptation 53 44 5 - - 52 43 5 - - 
Obeying Rules 53 44 5 - - 52 43 5 - - 
Sitting at a Desk 15 43 10 29 5 15 42 10 28 5 
Task Completion 9 88 5 -- - 9 86 5 - - 
Holding a Pencil 48 34 5 15 - 47 33 5 15 - 
Speaking Habit 39 58 5 - - 38 57 5 - - 
Communication 48 48 6 - - 47 47 6 - - 
Sharing Skills 44 58 - - - 43 57 - - - 
As summarized in Table 5 and 6, the most important prerequisite skills as reported by preschool and primary 
school teachers are: going to the toilet without help, personal hygiene, and getting dressed without help. Skills 
that are deemed to be negligible or unimportant are: concentrating on the lesson, paying attention, and sitting at 
the desk. Preschool teachers pay attention to a child’s social and emotions needs whereas primary school 
teachers are more interested in the cognitive development of children. 
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4. Conclusion 
In our research we established a database concerning the development of certain basic skills needed by 48-72 
month old preschool children (such as phonological awareness, concepts about print, vocabulary usage, auditory 
and visual discrimination). We tried to build a bridge between preschool and primary school education, bearing 
in mind that child education is a continuous, crucial process in the preparation for life at large. 
In summary, at the end of this research study, we found out that teachers think they have sufficient knowledge 
regarding the transition to primary school. They used mostly preparatory reading-writing activities, math 
activities and language activities to facilitate this transition. They also implemented activities related to drama, 
science, and art. They mostly collaborated with families, children and other teachers for the transition process. 
Both preschool teachers and primary school teachers thought that children must obey rules and acquire self-care 
skills. However, to see how long-lasting this effect is, some follow-up studies should be carried out at certain 
intervals. Besides, the survey can be more useful if it is applied over a longer period, preferably for two years. In 
our time, great advancements are taking place in every field of life. The children of today will be the adults of a 
future Turkey and as such, they should be provided with a good education that will prepare them properly for 
their future lives. Children attending preschool institutions in our country start school at the age of six. However, 
it should be borne in mind that the future of this country depends on the proper education given to its children. 
Therefore, every effort should be made to improve preschool education in our country and expand its availability 
to all children. 
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